International Multidisciplinary Research in Academic Science (IMRAS)

Volume. 7, Issue 07, July (2024)
WHINU3, PYC BA Y3BEK TUNITAPUAA IUHTBOTAB/IMMLLYHOC/IUK COXACUTA

ouA TEPMUHONOMMK BUPJTIUKNAPHU UNMWUIA TALKUK STULL
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basapos UxTuép PaxmaTtynnaesuy
V3/IXKTY mycmakun usnaHys4yucu

Peslome: Ywby makoaa AUH280MABAUMWYHOCAUK COXacu2a oud mMepMUHAAPHUH2
donzapbauau uxxmumouli paHaap b6unaH 60fAUKAUKOG YHUH2 y3uea Xxoc 6yn2aH
HUXAMAGAPUHU mypau uxcmumouli-madaHuli wapm-wapoumaapoa HAMOEH 6yauwuHu
o4yub bepuwodaH ubopam. by aca madaHuamaapaa xoc (y3 ea y3ea madaHusmea oud)
MYyWyHYaHU AHUKAAQWOA Myxum axamuam kKacb amadu. Amanuli maxpubadaH Kenub
YUKKQGH X0/10a WYHU 010XU0a MabKuoaaw a03UMKU, MA3KYp coxa2a oud mepMUHOI02UK
6UpAUKAapaa Xoc MywyH4Ya4anap munnul-maoaHul Kapawaapu mypauda 6yn2aH coxa
Mymaxaccucnapu momMoHUOaH bup xun0a mywyHMacAuK xoaamaapu cooup byaaou.

Ma3Kyp madKUKOMHUH2 MAKCaou AUH2800UOAKMUK MepMUHOM02UK BUPAUKAAPHUHE
copman, YYyHKUUOHAsA, CEMAHMUK-CMPYKMypana xuxamaapuHu o4ub bepuw xamoa
/NIeKCUKO2PaguK 8a UH280MAOaHUU acrnkmaapoa madkKuk amuwoaH ubopam.

Kanut cy3nap: oHomacuosnoausa, uxxmumouli-maoaHuli éHoawys, OHMOs02UK
maxaua, xyoyouli eapuaHmaap, AUH2B0MALAUMWYHOCAUK amMamanapu, amamawyHOCAUK

HAYYHOE UCCNEAOBAHUE TEPMUHONTOMMYECKUX EAUHUL, OTHOCALLIUXCA K
C®EPE IMHIBOOUOAKTUKE, B AHIZIMMCKOM, PYCCKOM U Y3EEKCKOM A3bIKAX

basapos UxTnép Paxmarynnaesmy
Couckamens Y3'YMA

Peslome: 3ma cmamesa 0 MepPMUHAX, OMHOCAWUXCA K obaacmu AUH2BUCMUKU U
0cobyro akmyansHoCMb OaHHAA npobaema rnpuobpemaem 8 2yMAHUMAPHbLIX HAYKAX,
crneyuguKka Komopebix 3aKAK4YAemca 8 HUX COUUOKYyanbmypHoU o0bycnosneHHOCMuU, Ymo u
onpeodendem 8aHHOCMb OCO3HAHUA MEMCKY/aAbMypHO20 0bWeHUA KAk 0uasao2a Pa3HbiX
Kynbmyp («ceoeli» u «4yyxcoli»), pasHbiXx MPOPeccuUoHAbHO-GKAOEeMUYECKUX Kysaemyp.
Mpakmuueckuli onelIm makozo obweHus OeMOHCmpupyem  Maccy npumepos
HeOOoMNnoHUMAHUSA, Ko20a rnod OOHUMU U meMu }Xe mepMUHaMU Creyuaanucmsl Pa3HbIX
Kysbmyp noopazymesaem pa3Hole A8A€HUA U MOHAMUS.

Lens OaHHOU uccnedosamesnsckoli pabomel 3aknwvaemca 6 060CHOBAHUU
Heobxooumocmu  8blA8neHUA  (YHKUUOHAbHbLIX, (OPMAsbHBIX U  CMPYKMYpPHO-
cemaHmu4eckux ocobeHHocmel AUH2800UOAKMUYECKUX MePMUHOM02UMECKUX eOUHUY, U
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uUHmepripemauuu CﬂeL(U(pU'*IECKUX ceolicme OaHHbIX eaUHUL{ 6 acriekmax ﬂeKCUKOZPG(pUU u

/IUH2B0KYAbMYypPOsao2UU.
KnioueBble cnoBa: oHOMAcCU0s102UA, COUUOKYAbmMypHbIl nooxod, OoHMos02u4ecKuli
aHAU3, pe2UOHAAbHbIE 8APUAHMbI, UH2B00UGAKMUYECKUE MEPMUHbI, MEPMUHOI02USA
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Resume:This article is about terms related to the field of linguistics and The actuality
of this problem takes on special significance in humanities, the specific character of which
consists of their socio-cultural conditionality, so that it defines the importance of realizing
intercultural communication as dialogue of different culture (“one’s own” or “another’s”),
of different professional-academic cultures. Practical experience of such communication
shows that there are lots of misunderstandings, when specialists of different cultures mean
various phenomena and nations under one and the same terms.

The aim of the research problem is to investigate functional, formal and structural-
semantic peculiarities of the lingua-didactic terminological units and interpretation of their
specific features in the context of lexicography and linguo culturology.

Keywords: onomasiology, sociocultural approach, ontological analysis, regional
variants, lingua-didactic terms, terminology

According to historical sources, the term “Linguistics” (language pedagogy) entered
the “Methodology of teaching foreign languages” from the second half of the 19th
century. About this prof. J.J. Jalolov expresses the following opinion: This term, included in
the methodology, was used in the 60s under the name “Lingvodidactics”. Its meaning
causes various interpretations. Teaching of one language is also called “Linguodidactics” by
some, the object of this field is the teaching of more than one language, in other words,
linguistic education. [Jalolov 1996: 315].

According to the above definition, “Lingvodidactic” [lat. lingvo — language + Greek.
didactics - educational methods] means the theory of language education, that is, the
scientific field consisting of the general theory of teaching languages. Bilingual, trilingual
translation and explanatory associative dictionaries of terms commonly used in foreign
language education have also appeared. In particular, first Russian-English micro-dictionary
of linguistics terms was created by G.V. Rogova, and this dictionary was attached to the
author’s “Methods of Teaching English” study guide and referred to the masses of English
language specialists and English language students [Rogova 1975: 289-303]. In this regard,
L.S. Andreevskaya-Levenstren compiled a dictionary of actively used Russian-French
methodological terms and the author appends the dictionary to his textbook
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[Andreevskaya-Levenstren 1983: 212-219] “German-Uzbek slovar methodicheskikh

terminov” translation dictionary of the terms of this field was created [Gez., Saidaliev and
others 1989]. Later, an explanatory associative micro-dictionary of these field terms was
compiled by J.J. Jalolov. This dictionary is presented as an appendix in the author’s
“Foreign language teaching methodology textbook” [Jalolov 1996: 328-361].

The process of studying the linguistic, extralinguistic and linguistic aspects of the
linguistic and educational terminology system creates an opportunity for specialists to
understand the concepts of the field jointly. By analyzing the semantic structure, system
and classification of the terminological units representing concepts related to the field of
linguo-didactics in the compared languages, as well as their organic connection with the
socio-cultural context, the similar and different features of the categorical concepts related
to the English language teaching methodology are determined.

Within the semantic analysis of the terminological units of this field, scientific
concepts specific to them are combined and their English-Russian-Uzbek methods and
means of expression are studied. Based on the internal capabilities of the Russian and
Uzbek languages, Russian and Uzbek alternatives of lexical units that are close (or
approximate) in terms of meaning and content to these sectoral concepts are selected. In
this selection process, English serves as the source language.

The main goal of the process of learning and analyzing concepts related to linguistics
in terms of expression and content is onomasiological in nature. It is explained as follows:
concept - term, concept & word. For example, in relation to the concept of “English
language” in the meaning of a foreign language subject in Russian, two different terms are
used in this language: “English language” and “English language — as a foreign language”. In
particular, in the Uzbek language, this concept can be expressed with exactly two
terminological units, such as “teaching English”, “teaching English as a foreign language”.
However, we can see that this concept in Russian and Uzbek languages is represented by
more than ten English terminological units in the imagination of English speakers and
experts: English as a Foreign Language (EFL), English as a Second Language (ESL), English as
a Second Dialect (ESD), English as a New Language (ENL), English to Speakers of Other
Languages (ESOL), English as an Additional Language (EAL), English as an Acquired
Language (EAL), English as an International Language (EIL), English as a Lingua Franca (
ELF), English as a Global Language (EGL), English as Language of Wider Communication
(ELWC), World Languages (WLs).

According to the semantic analysis, it can be seen that there are similarities and
differences in the form and content of the terminological units of the field in English,
Russian and Uzbek languages. For example, according to the semantics of a number of
English terms such as drill, activity, exercise, lexical units such as Russian — “ynpaxHeHune”,
Uzbek — “mawk” were chosen as their alternatives. On the contrary, a terminological unit
corresponding to the concept of Sheltered English (English language training in the USA)
has not been recorded in the Russian and Uzbek languages to date.
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The role of lexicography in the comparative analysis of semantic features of

terminology units in the field of linguistics and education is of great importance. Because,
in accordance with lexicographic principles, the terminological units actively used in this
field are selected and classified in accordance with certain methodical categories in the
English language, that is, in the source language materials, and their interlinguistic
compatibility or incompatibility is determined during the translation process.

According to the comparative semantic analysis of the terminological units of this
field, the following three cases can be observed:

e cross-linguistic compatibility in form and meaning structure: analytical reading —
aHaUTUYECKOoe YTEHME — Tax/INANI YKULW; test — TecT — TecT;

e terminological units are the emergence of a cross-linguistic synonymous line, that
is, one or more lexical units correspond to one term in the source language in Russian and
Uzbek, or vice versa: skill — ymeHuA, HaBblKM — Manaka, KYHUKMa, ownbka — xaTo — mistake,
error;

¢ absence of a lexical unit representing the sectoral terminological concept specific to
the source language being compared in the system of terminology of the Russian and
Uzbek languages: the term Language Awareness does not have its analogue in the Russian
and Uzbek languages.

Thus, when analyzing and interpreting a term (or terminological unit), first of all, it is
necessary to determine its field of application and what meaning it acquires. It is known
that the analysis of the terminology system of linguistics from the logical point of view of
the concepts specific to certain methodical categories has an ontological character.
Therefore, it is important that the field term is directly related to the logical concept.

It is known that in terminography, the two-way function of a term is defined as term-
word, term-concept. The term-word as a linguistic concept interacts with other lexical
units and terms in this system with the phenomena of synonymy, antonymy, homonymy
and the phenomenon of polysemy is also observed in them. The term-concept has an
extralinguistic character and consists of certain logical and ontological relations along with
some theories, scientific views or directions related to terminological concepts
[Reformatsky 1994: 163-168], [Leychik 2006: 123-125]. Accordingly, from the point of view
of the analysis of the logical approach to the term-concept, the classification of
methodological concepts related to the terminological system of linguistics is required to
be studied and interpreted only as an internal language phenomenon of the English
language.

Therefore, in order to more clearly reveal the order, definition and classification of
them in the English terminological dictionaries, their use in the English scientific discourse
and the aspects of meaning, they are analyzed in relation to other terms in the
terminological system of this field.

As mentioned above, when analyzing the term through a logical approach, the source
of its emergence and the level of its use are studied in depth. For example: the term
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“World Englishes” (WEs) has been used in English since the 1980s under the name

“regional variants of the English language”. “World Englishes” (WEs) appeared in the field
of sociolinguistics as a term related to solving important and actual methodological
problems directly related to modern methods of teaching English. The following Russian
and Uzbek translation variants corresponding to this term can be found: “muposon
QHTIMACKUIN, pernoHasbHble BapWaHTbl aHMMUCKOro A3blka”  [Proshina 2001:8],
“BcemupHble aHrnminckme” [Ter-Minasova 2007:67]. However, due to the fact that there
are no stable versions of the term “World Englishes” (WEs) in the Uzbek language, we
recommend that it be used as a regional variant of the English language in the Uzbek
language.

In short, the English term “World Englishes” (WEs) embodies concepts related to
language education, such as regional variants of the English language, English literary
language, and the function of the English language in modern times. This term gives a
comprehensive understanding of terminological units that mean the concept of the subject
of study in Russian and Uzbek languages. For example, in Russian: obyyeHune aHrnnimckomy
A3bIKY, aHTTMNCKUA KaK MHOCTPaAHHbIN; In Uzbek, MHIAW3 TUANMHN YKUTULW, UHIAU3 TUINHMK
XOPUMXKUN TUN cndatnaa ykutuw. “Teaching English as a foreign language” do not fully
correspond to the context of the term “World Englishes” (WEs). The basis and
interpretation of this term lies in the national-cultural views on the culture of the English-
speaking peoples, signs characteristic of national thinking and logic.

Through the cross-linguistic comparative analysis of the terminology system in the
English language related to the science of linguistics and education, it is determined that
there are universal and unique features specific to this system. For example, the term
“Second Language Acquisition” has a universal character for English-speaking countries
that are located in different regions and have different socio-cultural lifestyles, such as the
USA, Great Britain, New Zealand, Canada and Australia. Also, each of these English-
speaking countries has its own specialized terms, which are interpreted differently in the
process of learning and teaching English. For example, the term “Limited English proficient
student” is officially recognized only in the sense of an English language teaching program
for immigrant students in the United States, while the term “English as an Additional
Language” with the same meaning is called an “English language teaching program for
immigrant children studying in general schools in Great Britain”. In Australia, the term
“English language intensive courses for overseas students” (ELICOS) is used to teach
English to foreign students. It seems that although a certain part of the terms of linguistics
in English are limited in terms of their use, they are already classified in terms of concept.
In addition, it can be observed that there are differences in the regional use of universal
terms used in English: teaching practice (in Great Britain), practicum (in the United States).
Therefore, in the process of learning English, future language experts have some
difficulties in understanding the terminological concepts specific to language education.
The fact that experts in the field do not uniformly understand the functional, formal and
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semantic aspects of the interpretation of linguistic terminological units is related to

linguistic and sociological aspects. In the process of perception of language phenomena
and concepts related to a certain field of science by language experts belonging to
different language communities in the conditions of teaching foreign languages. mutual
understanding does not always occur. The main reason for this is that a set of concepts
specific to a particular nation does not always exist in the language of another nation.

Due to the comparative study of the terminological system of the field of linguistics in
linguistic and extralinguistic aspects, it is possible to harmonize and organize the concepts
of this field. After all, such comparative studies serve to improve (optimize) the quality of
the educational process in teaching foreign languages.
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