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Abstract: This article examines the theoretical foundations for integrating gender-

aware perspectives with scaffolding pedagogies in higher education language instruction. 

Drawing on sociocultural theory, gender studies, and contemporary scaffolding 

frameworks, the paper develops a conceptual model that explicates how gender-sensitive 

scaffolding can enhance oral communicative competence. Methodologically, a systematic 

literature review and conceptual analysis were used to synthesize evidence and derive 

operational principles. Results identify core mechanisms—adaptive support, identity-

sensitive interactional patterns, and inclusive assessment—that mediate the relationship 

between gender-aware scaffolding and student oral performance. The discussion highlights 

implications for instructional design, teacher training, and future empirical validation. 

Limitations and directions for further research are outlined. 
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Annotatsiya: Ushbu maqola genderga oid nazariyani "Scaffolding" texnologiyasi 

orqali pedagogikasi bilan integratsiya qilishning nazariy asoslarini o‘rganadi. Sotsio 

madaniy nazariya, gender tadqiqotlari va zamonaviy "Scaffolding" doiralaridan kelib 

chiqib, maqolada genderga oid "Scaffolding" og‘zaki kommunikativ kompetensiyani 

qanday oshirishi mumkinligini tushuntiruvchi konseptual model ishlab chiqilishi. 

Metodologik jihatdan, dalillarni sintez qilish va operatsion prinsiplarga erishish uchun 

tizimli adabiyotlarni ko‘rib chiqish va konseptual tahlil qo‘llanildi. Natijalar genderga oid 

"Scaffolding" texnologiyasi va talabaning og‘zaki natijalari o‘rtasidagi munosabatni 

o‘zgartiruvchi asosiy mexanizmlarni topadi — moslashtirilgan yordam, identitetga o‘zaro 

aloqalar va inklyuziv baholash. Muhokama sektor dizayni, o‘qituvchi tayyorlash va kelajak 

empirik tasdiqlash uchun istiqbollarni ta'kidlaydi. Cheklovlar va keyingi tadqiqot 

yo‘nalishlari ko‘rsatib o‘tiladi. 

Kalit so‘zlar: genderga sezgir pedagogika; "scaffolding"; og‘zaki kommunikatsiya; 

sotsiokultural nazariya; ta’lim dizayni; oliy ta'lim. 
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INTRODUCTION 

Background and Rationale 

Scaffolding, rooted in Vygotsky’s sociocultural theory and further articulated in 

instructional literature, refers to temporary, adaptive support provided by a more 

knowledgeable other to enable learners to perform tasks beyond their unaided 

capabilities. Concurrently, gender scholarship in education underscores how gendered 

identities, expectations, and interactional norms shape participation, voice, and evaluation 

in classroom discourse. Despite the growing interest in both domains, integration of 

gender-aware perspectives into scaffolding praxis remains under-theorized, particularly in 

contexts aiming to develop oral communicative competence. 

Objective 

This paper aims to articulate the theoretical foundations for a gender-sensitive 

scaffolding approach by: (1) synthesizing relevant theoretical constructs from scaffolding 

and gender studies; (2) developing a conceptual model that explicates mechanisms linking 

gender-aware scaffolding to oral communication outcomes; and (3) proposing operational 

principles for pedagogical implementation. 

Significance 

A theoretically grounded integration can inform curriculum design, teacher 

professional development, and assessment systems to create equitable opportunities for 

diverse learners to develop oral competence. 

Methods 

Approach 

The study employs a conceptual-methodological approach combining a systematic 

literature review with integrative conceptual analysis. The goal is not empirical hypothesis 

testing but theory development and operationalization. 

Literature Search and Selection 

Databases searched included ERIC, Scopus, Web of Science, and Google Scholar. 

Search terms combined keywords related to scaffolding (e.g., “scaffolding,” “instructional 

scaffolding,” “guided learning”), gender in education (e.g., “gender,” “gender-sensitive 

pedagogy,” “gender and education”), and oral communication (e.g., “oral proficiency,” 

“speaking skills,” “classroom discourse”). Inclusion criteria: peer-reviewed articles, 

theoretical papers, and empirical studies published in the last 25 years addressing 

scaffolding, gender dynamics in classroom interaction, or oral language pedagogy. 

Exclusion criteria: studies not available in English/Uzbek/Russian abstracts, or those 

focused solely on non-educational contexts. 

Data Extraction and Analysis 

Selected sources (n ≈ 120 initial results; 46 full-texts included for synthesis) were 

coded for: theoretical frameworks, operational definitions of scaffolding, gender 

constructs employed, interactional mechanisms observed, assessment approaches, and 
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reported outcomes related to oral participation/competence. Through iterative thematic 

synthesis, patterns and gaps were identified and used to construct a conceptual model. 

Conceptual Framework Development 

Synthesis employed abductive reasoning: mapping theoretical links between 

scaffolding mechanisms (modelling, questioning, fading, joint problem-solving) and 

gendered interactional dynamics (turn-taking norms, speech apprehension, identity 

performance). The framework foregrounds mediators (motivation, self-efficacy, identity 

work) and moderators (cultural norms, teacher stance, class composition). 

Results 

1. Complementary Theoretical Bases 

• Sociocultural theory provides a mechanism for scaffolding: learning in the Zone of 

Proximal Development (ZPD) via guided participation. Gender theory (social constructivist 

and performative perspectives) explains how gendered identities and expectations shape 

participation patterns and responsiveness to pedagogical support. 

• Integrating these perspectives indicates that scaffolding cannot be neutral: supports 

interact with learners’ gendered identities and communication styles. 

2. Interactional Mechanisms Linking Gender and Scaffolding 

• Adaptive Scaffolding: Effective scaffolding requires sensitivity to how different 

students respond to types of prompts, feedback, and risk-taking opportunities. For 

example, indirect questioning and collaborative tasks may better elicit contributions from 

students socialized to be less assertive. 

• Identity-Sensitive Modeling: Teachers’ modelling of discourse strategies that include 

diverse communicative styles (e.g., collaborative vs. assertive stance) provides alternative 

repertoires for learners to enact. 

• Affordances for Agency: Scaffolding that explicitly builds agency and self-assessment 

reduces gendered disparities in participation by supporting identity negotiation. 

3. Assessment and Equity Considerations 

• Traditional oral assessment practices often reify gendered expectations (e.g., 

rewarding assertiveness). Gender-sensitive assessment frameworks emphasize multiple 

indicators (fluency, coherence, interactional competence) and rubrics that recognize 

diverse communicative strengths. 

4. Contextual Moderators 

• Cultural norms, institutional policies, classroom gender composition, and teacher 

beliefs moderate the efficacy of gender-aware scaffolding. For instance, in highly gendered 

cultures, scaffolded interventions may need more explicit identity work components. 

Conceptual Model 

The synthesized model positions Gender-Sensitive Scaffolding (GSS) as the 

independent pedagogical intervention. GSS interacts with learners’ gender identities and 

the classroom ecology to influence mediators (motivational orientation, communicative 

self-efficacy, identity negotiation), which in turn affect oral communication outcomes 
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(lexical richness, syntactic accuracy, discourse coherence, interactional competence, and 

presentation confidence). Moderators include cultural context, teacher orientation, and 

class composition; assessment processes provide feedback loops to refine scaffolding. 

Operational Principles (derived from synthesis) 

• Diagnose interactional patterns and gendered barriers through observation and 

reflective tools. 

• Use diverse scaffolding techniques (explicit modelling, dialogic questioning, peer-

mediated tasks) tailored to students’ interactional preferences. 

• Design tasks that distribute participation opportunities (structured turn-taking, role 

rotation). 

• Provide multimodal assessment rubrics that recognize varied communicative 

strengths. 

• Train teachers to reflect on gendered assumptions and to adapt feedback styles. 

• Monitor and iteratively refine interventions using disaggregated data (by gender 

and other relevant demographics). 

Discussion 

Interpretation of Findings 

The integration of gender-aware perspectives with scaffolding extends the concept of 

ZPD to include identity work and interactional affordances. Scaffolding becomes not only 

cognitive support but also a means of socialization into valued communicative practices. 

Importantly, what counts as “effective” scaffolding depends on whether instructional 

designs affirm diverse communicative identities or inadvertently privilege particular 

gendered styles. 

Implications for Practice 

• Curriculum designers should embed gender-sensitive scaffolding principles into 

speaking curricula and lesson plans. 

• Teacher education must include modules on interactional analysis, bias awareness, 

and adaptive scaffolding strategies. 

• Assessment systems should be revised to include inclusive rubrics and formative 

measures that capture incremental gains across multiple dimensions of oral competence. 

Research Implications 

• Empirical testing of the proposed conceptual model is needed using mixed methods: 

randomized/control designs complemented by discourse analysis and identity-focused 

qualitative inquiry. 

• Longitudinal studies can examine durability of gains and identity shifts. 

• Cross-cultural studies will clarify how cultural moderators shape intervention 

effectiveness. 

Limitations 

• The paper is theoretical and based on literature synthesis; empirical validation is 

required. 
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• The search was limited to publications accessible in selected databases and in 

certain languages, potentially omitting relevant regional studies. 

• Operational recommendations need contextual adaptation for specific educational 

settings. 

Conclusion 

A gender-sensitive scaffolding approach reframes scaffolding as both cognitive and 

socio-interactional support that must attend to learners’ gendered identities and 

communication styles. The proposed conceptual model and operational principles provide 

a foundation for pedagogical innovation and empirical research aimed at equitable 

development of oral communicative competence. 
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